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This project introduced four learning strategies
using the sixth grade social studies textbook, The
World (Cangemi, 1986) as a framework to enhance reading
comprehension.

The strategies were selected because

they: activated background knowledge, set a purpose,
and encouraged active thinking while reading.

The

project explained each strategy, demonstrated how each
could be implemented to promote active comprehension in
a content area text, and developed lessons to teach
students to incorporate the strategy while reading a
social studies textbook.
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CHAPTER 1
INTRODUCTION
Children's ability to read well is a concern of
educators at all grade levels.

When comparing good

readers to poor readers, consistent though different
behavior patterns are evident for each group (Schmeck,
1988).

For decades researchers have examined the

behaviors of good and poor readers in an effort to
ascertain those attributes which differentiate the
successful reader from the unsuccessful reader.

One

such attribute is that good readers engage in more
active comprehension-seeking activities while poor
readers are more passive (Pearson, 1985).

Assuming

reading is an active process and there are identifiable
strategies which good readers automatically access but
which poor readers fail to use, then poor readers may
improve their reading by being taught learning
strategies which will enhance their comprehension
(Simpson, 1984).
However, when examining content area textbooks and
teacher's manuals, it is evident that reading skills
and strategies are not taught (Vacaa & Vacaa, 1989).
Basic reading instruction should not end in the reading
1
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class.

Content area teachers should incorporate the

basic principles of reading instruction into their
content lessons.

Of utmost importance is the

instruction of strategy lessons.

Through strategy

lessons students will become equipped with valuable
skills which can improve their comprehension.
Statement of Purpose
The purpose of this project was to identify
learning strategies which enhance the comprehension of
content area materials.

Using strategies identified

through a review of the literature, a curriculum was
developed in conjunction with the sixth grade social
studies textbook, The World (Cangemi, 1986).

The

project applied learning strategies identified in the
literature which could reduce difficulty experienced by
students when reading content area materials.
Limitations of the Study
Activities were developed around a single adopted
sixth grade social studies textbook.

The project

created activities for four of the required eight
teaching units as outlined in the Mukilteo School
District's adopted curriculum guide.

The literature

indicates that there are many effective learning
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strategies available.

Since it is necessary to limit

the length of this project, only one strategy for each
of the four selected units is included.
Definition of Terms
For this study, relevant teams are defined as
follows:
Brainstorming - A group effort to generate ideas
(Slavin, 1990).
Cooperative Learning - Instructive method by which
students cooperate in small teams to learn material
that is initially presented by the teacher.

The

students take responsibility for their teammates'
learning and for classroom management by checking and
monitoring, helping one another with problems and
encouraging one another to achieve (Shafritz, Koeppe,
Soper, 1988).
Content-centered education - Education where the
primary focus is on the subject matter and not on the
student or the learning process (Shafritz, Koeppe, &
Soper, 1988).
Expository teaching - A teaching approach that
starts with the presentation of a concept and then

&
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allows students to apply the concepts to specific
situation (Shafritz, Koeppe, & Soper, 1988).
Oral Reading - Reading aloud, usually as an
approach to reading instruction (Shafritz, Koeppe, &
Soper, 1988).
Metacomprehension - Readers' awareness and control
of their comprehension while reading (Holbrook, 1986).
Reading - A three state process:
1.

Perception of characters, or visual

operations
2.

Perception of syntax, or sensitivity to

grammar
3.

Direct perception of the meaning of words

(Smith, 1971).
Reading Comprehension - The active construction
process of creating the meaning of written
communication based on the interaction of the reader
with existing knowledge and the context of the reading
situation (Vacca & Vacca, 1986).
Strategy - A pattern of information processing
activities which is used to prepare one for an
anticipated test of memory (Schmeck, 1988).

CHAPTER 2
REVIEW OF THE LITERATURE
In this chapter, a discussion of reading
comprehension will be followed by a rationale for using
learning strategies in content area classrooms.

In

addition, the components of a strategy lesson and
instructional recommendations will be reviewed.
Reading Comprehension
Reading involves both reconstructing an author's
message and constructing one's own meaning using the
print on the page.

The reader's reconstruction of the

ideas and information by the author will vary from
person to person.

The reader may create meanings that

are different from those anticipated by the author.
This difference in interpretation of the text is
dependent on the reader's prior knowledge and prior
experience (Hittleman, 1983).
Goodman (1986), an advocate of a psycholinguistic
view of reading, proposes that reading is a language
process and not merely the sum of various decoding and
comprehension sub-skills.

Readers interact with the

print in an effort to understand the author's message.
Reading is an active process of deriving meaning by
5
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integrating past information with new knowledge (Vacca

& Vacca, 1986).
Since reading is an active process, content area
teachers should structure lessons around active
involvement.

The teacher should vary organizational

settings (Ericson, Hubler, Bean, Smith, & McKenzie,
1987).

This suggests the use of both independent work

assignments and cooperative team assignments.
Metacomprehension is one way readers can control
their understanding of the material.

Metacomprehension

is the readers' awareness and control of comprehension
while reading (Holbrook, 1986).

Metacomprehension

consists of the student's ability to evaluate ongoing
processes while reading through a text and to take
action when these processes slow down (Holbrook, 1986).
Mature comprehenders will engage in comprehension
monitoring, although seldom consciously.

Some other

strategies these mature comprehenders enact are: ignore
and read on, change the rate of reading, form a
hypothesis, guess the meaning, and self question (e.g.,
What was the concept?)

(Holbrook, 1986).
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The Importance of Strategy Instruction
Unfortunately many teachers are not encouraging
readers to use metacomprehension skills.

Many students

are not reading actively and monitoring their
comprehension.

The goal of content area teachers

should be to develop students who use metacomprehension
skills while reading.

Simpson (1984) found that 91% of

high school students rote memorized textbook sections
as a means of understanding the material.

Rote

memorization is not a strategy which activates higher
level thinking skills, rather it relies on the lower
levels of Bloom's Taxonomy.

Clearly this is not an

effective way to interact with text.
Smith and Feathers (1983) observed and interviewed
students in two different middle school social studies
classrooms.

These researchers ascertained that the

students were most often asked to locate answers to
literal questions although the teachers assigned
readings, the students learned how to answer the
questions without reading the written material.

They

simply read the questions and then scanned the textbook
for the answers.

When interviewed, the students said

they did not value the information they learned.
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Smith and Feathers (1983) concluded that reading
was not meaningful or necessary and that the sole
purpose of an assignment was to answer literal
questions.

Since in-depth critical reading was not

required, reading as an active process was unnecessary.
The search for information, ideas, and viewpoints, was
not emphasized by the teacher.

Relating reading to the

attainment of a worthwhile goal of learning for the
sake of learning was not stressed.
Tierney, LaZansky, and Schallert (cited in
Simpson, 1984) found that 89% of high school students
reported that they sometimes, often, or always
memorized textbooks portions as a study approach.

The

researchers concluded that students replaced
memorization with more mature strategies which allow
interaction and elaboration on the meaning of text.
Tierney, LaZansky, and Schallert (cited in Simpson,
1984) studied tenth graders from Texas and Illinois in
social studies and biology classes.

The students

completed a survey of their textbook reading
difficulties and study habits.

It was concluded that

the students had a restricted range of strategies for
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learning.

The students had a naive concept of how to

plan tasks and evaluate accomplishments.
Simpson (1984) looked at junior and senior high
classrooms and found that very few classrooms required
students to read from content textbooks, in contrast to
college classrooms.

Secondary students did not need

learning strategies or even partially adequate
strategies to pass their classes.
Simpson (1984) also looked at 395 college freshmen
at Midwestern University.

The student turned in self-

reports of their study habits.

A major conclusion

drawn by the researcher was that the students used few
learning strategies.

Rarely could the students explain

why a strategy was important to the learning process.
The students used one strategy regardless of the
content area.
Current Content Area Instructional Practices
There appears to be an apparent lack of systematic
instruction of learning strategies in content area
classrooms.

If teachers are not instructing students

how to become active readers, how are they ensuring
that students comprehend the information presented in
difficult expository textbooks?

From logical analysis
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and research it is known that expository text is
generally more difficult for students to comprehend
than narrative text (Duffelmeyer, Baum, & Merkley,
1987).

In content area classrooms, the textbook used

is generally expository.

For this reason,

metacomprehension instruction through learning strategy
instruction is necessary.

When examining how reading

occurs in elementary content area classrooms, the
dominant technique is a form of oral reading called
"round robin reading".
"Round robin reading" involved oral reading in
turn-taking fashion.

The students follow in their text

while listening to their classmates.

Often however,

few children follow the often halted reading and fewer
appear to be listening (Santa, Isaacson, & Manning,
1987).

On the whole, students seem bored with the

procedure.

According to Leinhardt, Zigmond, and Coaley

(cited in Santa, Issacson, & Manning, 1987) silent
reading was related to reading achievement, but oral
reading activities were not.
Santa, Isaacson, and Manning (1987) found similar
results while studying a sixth grade social studies
class.

Both groups received the same pre-reading

11
activity, brainstorming about Australia, then were
asked to read the chapter silently.

The control group

proceeded to read the material in a round robin
fashion.

Oral reading and occasional discussion

continued until the section was completed.
The experimental group undertook a different
activity after silent reading.

The teacher showed them

how to develop two column notes.

The students listed

pre-reading categories on the left side of their paper
and used the right portion to list the topic headings
from the selection. Then the students used the labels
as cues to recall information from the text.

After

recalling as much as they could from memory, they
reread the selection with the purpose of filling in the
gaps.

After reading silently, they put the reading

aside, and added additional information to their notes.
The next day both classrooms were given the same
test, ten short answer questions.

The experimental

group scored significantly higher on the test (Santa,
Isaacson,

&

Manning, 1987).

It was hypothesized that

the experimental group performed better than the
control group because they were actively engaged in
reading.

The read, recall, read method required active
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participation by all, in contrast to the one active
reader at a time during the round robin reading.

In

addition, the experimental group was given specific
instruction on how to organize information for
learning.

They used the skill of self-monitoring while

reading the material for a second time in order to fill
in information missed during the initial reading.

This

provided the students with a procedure for going back
and adding to their comprehension. The three elements
involved were: active involvement, direct instruction
on how to read and organize information, and a system
for self-monitoring.
If teachers restrict content instruction to oral
reading and discussion, little time remains for showing
students how to learn.

Moreover, since oral reading is

slow and tedious, students do not have as much time to
read and learn content materials (Santa, Isaacson,

&

Manning, 1987).
Research suggests that students can be taught
reading strategies which will result in improved
comprehension (Ferguson & Kennedy, 1985).

However,

independent use of strategies depends on students
knowing about specific strategies and their utility and
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being motivated to use them.

Efficient comprehension

will result when students acquire a full repertoire of
strategies from which to draw for a particular reading
task (Gambrell, Kapinus, & Wilson, 1987).
According to Brown and Palincsar (1982), students
cannot regulate their own learning because they are
victims of blind training or instruction.

Students

often appear willing to do what we ask, but they do not
demonstrate much ability to apply their skills
independently in transfer settings.

Research suggests

that this is a result of a lack of knowledge about how
to control existing skills, strategies, and instruction
that focuses on content versus process (Lipson

&

Wickizer, 1989).
Instructional Strategies: Application
When teachers explain exactly what students are
expected to learn, and demonstrate the steps needed to
accomplish an academic task, students learn more.
process is often called direct instruction.

This

It is

based on the assumption that knowing how to learn may
not come naturally to all students, especially to
beginning and low-ability learners.

Direct instruction

takes students through learning steps systematically,
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helping them see both the purpose and the result of
each step.

In this way, students learn not only a

lesson's content but also a strategy for learning that
content (Hansen, 1981).

The basic components of direct

instruction are (Simpson, 1984):
1.

Setting clear goals for students and making

sure they understand those goals.
2.

Presenting a sequence of well-organized

assignments.
3.

Giving students clear, concise explanations

and illustrations of the subject matter.
4.

Asking frequent questions to check

understanding.
5.

Providing frequent opportunities to practice

what they have learned.
Direct instruction involves leading students
through a process as a skill to master other academic
tasks.

It has been effective in helping students

master more complex content area materials and to
develop learning strategies (Hansen, 1981).
Direct instruction can be incorporated into a
content area learning strategy lesson.

Since the

purpose of teaching a reading strategy is to enhance
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reading comprehension, the strategy lesson should
follow the steps used in teaching a regular reading
lesson.

P.M. Cunningham, s.A. Moore, J.W. Cunningham,

and D.W. Moore (1983) have compiled four steps inherent
in an effective comprehensive lesson:
1.

Teacher establishes purpose(s) for

comprehending.
2.

students read or listen for the established

purpose(s).
3.

Students perform some task(s) which directly

reflects and measures accomplishment of each
established purpose for comprehending.
4.

Teachers provide direct, informative feedback

concerning students' comprehension based on their
performance on that (those) task(s).
Cunningham and Cunningham (1987) further suggest
that a good reading comprehension lesson includes
assessing prior knowledge, setting a purpose, reading
actively with a purpose, checking to see what
information was learned correctly, and providing
comprehension help if necessary.
Herber and Herber (1987) concluded that an
effective comprehension lesson should ultimately
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develop independent learners.

They believe that

independence in the performance of a task is a logical
extension of having learned and practiced that task.
Herber and Herber (1987) also favor assessing
background knowledge, establishing a purpose, applying
the skill to an activity, and transferring the skill to
another learning situation.

Students' independence

then is developed by design, not by chance.

In

addition, independence is contingent on the level of
the material and the maturity of the learner.
Functional, transitional instruction can help students
"learn to read to learn."
The following steps have been found to be
effective and will be used in the exemplary lesson
plans presented in chapter four: objective,
anticipatory set, input, modeling, guided practice,
checking for understanding, independent practice, and
closure.

These steps help to ensure mastery of the

concept by the students (Hunter, 1971).
Pre-Reading Strategies Used in the Project
The more students already know about a subject,
the easier it is for them to acquire new information
about it.

If the readers have specific background
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understanding about a selection before reading it, they
will comprehend it better (Cooper, 1986).

The

teacher's role is to provide pre-reading activities
which will develop background knowledge.

While

research indicates that background knowledge enhances
comprehension, there is no conclusive evidence that one
approach to developing the readers' background
knowledge is better than another (Cooper, 1986).
Therefore, the teacher must decide what approach is
best to ensure that background knowledge is developed
fully.
Vacca and Vacca (1989) suggest that students
answer two questions before reading content materials:
(a) "What do I think this selection is about?", and (b)
"Why do I think so?".
prediction.

The first question encourages

The second question requires students to

examine their background knowledge.

By reflecting on

background knowledge and making predictions, students
are beginning to think positively about the reading
material before they even begin reading.

This process

of getting ready to read is especially valuable when
reading complex content area materials.
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Another technique for developing background
knowledge is the use of an anticipation guide.

An

anticipation guide is a series of statements to which
students must respond individually before reading the
text (Vacca

&

Vacca, 1989).

The discussion that takes

place after the exercise is especially valuable.

The

teacher's role during discussion is to activate
thought.

The anticipation guide is usually presented

in the form of a ditto.

Students may work individually

or in groups.
Discussion is a widely used strategy for helping
students develop background knowledge (Cooper, 1986).
A discussion is an interactive procedure whereby the
teacher and students talk about a given topic.

A

discussion is not simply the teacher telling students
information; it involves careful preparation by the
teacher.

Cooper (1986) suggests the following

guidelines while developing a background-development
discussion:
1.

Know exactly what points need to be made in

the discussion.
2.

Ask questions that require students to respond

with more than "yes" or "no".

The questions should
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require students to elaborate and explain their
answers.
3.

Call on individual students to answer

questions; don't always wait for volunteers to answer.
4.

When calling on individual students to answer

a question, ask the question before calling on the
student.

This encourages everyone to listen and

encourages all members of the group to participate.
5.

After asking a question, allow students

sufficient time to answer.
6.

Encourage students to raise their own

questions about the topic or to raise questions about
the answers of other students.
7.

Participate in the discussion and model good

questioning and question-responding behavior for
students.
8.

A short, lively discussion is better and more

motivating than one that is too lengthy.
9.

Conclude the discussion by having students

summarize the points that were made.
Brainstorming is another technique that may be
used to develop background knowledge.
involves two basic steps:

Brainstorming

(a) identify a broad concept
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that reflects the main topic to be studied in the
assigned reading, and (b) have students work in small
groups to generate a list of words related to the broad
concept in "x" number of seconds (Vacca

&

Vacca, 1989).

These two steps help the teacher discover what
knowledge the students possess about the topic they are
going to study.

This technique helps students become

aware of how much they know, individually and
collectively, about the topic.
Langer (1984) examined the relationship between
background knowledge and passage comprehension.

Her

findings suggested that the background knowledge was a
significant and reliable predictor of passage-specific
comprehension.

The pre-reading activity significantly

raised available background knowledge, and this in turn
seemed to improve performance on moderately difficult
comprehension questions.
Along with activating background knowledge,
teachers need to help students set a purpose for
reading.

Activating and building background knowledge

arouses curiosity and expectations about the reading
material.

By setting a purpose, students become

focused in their reading (Vacca & Vacca, 1986).
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Schunk and Rice (1989) investigated the effects of
setting a purpose for reading and comprehension of the
reading material.

The experimental group was allowed

to set a purpose and read the material using a specific
reading strategy.

The control group used the same

reading strategy but a purpose was not set.

The

experimental group placed significantly greater
emphasis on learning to use the strategy compared with
the control group.

This suggested the usefulness of

setting a purpose.
Cooperative Learning Strategies Used in the Project
Cooperative learning is an instructional strategy
content area teachers can use to facilitate
comprehension.

Cooperative learning involves students

working in small groups to accomplish a common goal.
One area of interest is the ability to activate prior
knowledge.

Prior knowledge is essential if

comprehension is going to be complete.

The less

background a student has, the more processing must
occur in order for the author's message to be
understood.

Cooperative groups are conducive to

activating prior knowledge since students can discuss
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and share ideas.

This encourages active participation

of all members.
Dishon and O'Leary (1984) found that cooperative
learning methods increased student achievement.

They

discovered two features that consistently affect
learning;

a group goal or reward and individual

learning of each group member.
Lehr (1984) and Larson and Dansereau (1988) have
each compiled a list of benefits from cooperative
learning.

Following is a combined summary of their

lists:
1.

Students approach activities with enthusiasm

since they enjoy working together.
2.

Students often form study groups after school.

3.

Students assume responsibility for their own

learning.
4.

Low achievers make group decision.

5.

Students develop positive attitudes toward

school.
6.

Reading strategies are used later on by the

group members.
7.

Students keep each other on task.

8.

Students produce more and better ideas.
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9.

Students are more helpful and attentive.

10. cross-race friendships develop.
Montague and Tanner (1987) have developed
strategies to follow when implementing cooperative
learning into a classroom:
1.

State the guidelines for working

cooperatively.

2.

A.

All students must participate.

B.

Discourage domination.

c.

Students must remain on task.

The teacher should organize the groups.

She

needs to determine the size, usually three to six
students per group, and assign students
heterogeneously.
3.

Describe the phases of the model.

The teacher

should include the purpose and rationale.
4.

Model the strategies with a small group.

5.

Gradually release the responsibility for the

planning and execution of tasks to the students.
6.

Observe interactions between the students.

Develop tally sheets to record strategies used by the
groups.

Be sure to teach new strategies. (p. 127)
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In cooperative learning, students encourage one
another to do their best and help one another learn.
High, average, and low achievers gain equally from
cooperative learning.

Bright students deepen their

understanding of concepts by explaining them to others.
Low achievers contribute and experience success in
academic work.

Discussion takes place that promotes

more critical thinking for all.

Lastly, students learn

the valuable skill of cooperating with others to
achieve a common goal (Dishon & O'Leary, 1984).
Jigsaw II.
Aronson (cited in Slavin, 1990) developed a
cooperative learning strategy called Jigsaw.
are assigned to six-member teams.
broken down into sections.
unique section.

Students

Content material is

Each team member reads his

Members of different teams who have

studied the same sections meet in "expert groups" to
discuss their sections.

Then students return to their

teams and take turns teaching their teammates about
their individual sections.

Since the only way students

can learn the sections other than their own, is to
listen carefully to their teammates, they are motivated
to show interest in each others work.

Following the
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team reports, students may take individual quizzes
covering all of the topics.
A modification of Jigsaw was developed by Slavin
(1990).

In this method, called Jigsaw II, students

work in four to five member teams.

Instead of each

student having a unique section, all students read a
common section in the textbook.

However, each student

is given an additional topic on which to become an
expert.

The students meet in their expert groups and

return to their original team to teach what they have
learned to their teammates.

Then students take

individual quizzes, which are formed into team scores.
Ziegler (1981) tested Jigsaw II on 146 sixth
graders in social studies.

He found significantly

higher achievement for an experimental group than for
the control group.

Ziegler hypothesized that the use

of group rewards based on individual learning may have
been a very important contributing factor.

He also

found greater general and academic self-esteem for the
experimental group, and that the students in
cooperative groups expressed less anxiety than those in
the control groups.
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Dyads.
Larson and Dansereau (1988) developed a
cooperative learning strategy involving dyads.

The

teacher pairs up the students and assigns a reading
selection from the textbook.

Both group members read

the two pages using their own reading method (they may
take notes).

The one who finishes first should review

the two pages until the other person is finished.

Then

they do the following:
1.

The "recaller" puts the material out of sight

while the "listener" keeps the passage available.
2.

The recaller summarizes out loud what had been

read without looking at notes or the passage.

This

should be done quickly, attempting to include all the
important ideas and facts.

Use of note paper to draw

or chart information is encouraged.

A summary of the

passage is made in the students' own words.
3.

After the recaller has completed the summary,

the listener does the following while looking at the
passage.
A.

Corrects the recaller's summary by

discussing any information left out.
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B.

Helps the recaller memorize the important

facts and ideas.
4.

The recaller should help the listener correct

and memorize the summary.
5.

If the recaller and listener complete the

chapter early, they should go back over it using the
same approach.
This entire process should be active and intense.
Debates should be resolved as quickly as possible.
Remember to switch recaller and listener roles for each
summary.

After completing the task, discuss what

strategies and skills the recaller and listener have
learned and how to improve cooperative interaction in
the future.
In a study done by Larson and Dansereau (1988)
students trained to use the dyad technique were
compared on learning text material with students who
developed their own cooperative learning strategy and
students who studied as individuals with no specific
instruction.

On a subsequent test over material that

all students studied individually, students who had
earlier worked in pairs outperformed individuals
whether or not they had been taught the Dyad strategy.
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However, students provided with the Dyad strategy
performed better on the transfer test than the other
two groups.

This suggested that the Dyad strategy

group had acquired skills that transferred from Dyad to
individual learning.
Individual Learning Strategies Used in the Project
Guide-0-Rama.

Most content area teachers realize

that not all portions of assigned readings are of equal
value.

Therefore, they choose the most important

portions of the reading to discuss and evaluate.

As

teachers they know how to read selectively and
distinguish major from minor points.
Unfortunately, many students lack this
sophistication.

Many students read every page without

varying their reading rate.

These students are

consequently reading without a purpose resulting in
wandering minds and ultimately resulting in
frustration.
It is clear that often teachers recognize the
important parts of the readings and students do not.
In order to ensure a systematic attack of the material,
teachers must often construct methods which guide the
reading process.
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Cunningham and Shablak (1975) developed a workable
guidance technique called the ''Selective Reading Guide0-Rama."

The teacher first determines the overall

purpose for a particular reading assignment.

Second,

the teacher selects those sections of the reading which
are necessary to achieve this purpose.

Most important,

all sections that are irrelevant to the purpose of the
assignment are elimated.

Third, for those relevant

sections that remain, the teacher determines, based on
the modeling of the reading behaviors, what a student
must do to achieve the purpose step by step.
Cunningham and Shablak (1975) successfully used
the strategy with classes of students in grades six
through twelve.

In all content areas, two favorable

results were observed:
1.

A model for purposeful ongoing reading

resulted in comprehension with guidance, followed later
by continued comprehension without such guidance.
2.

Remedial readers achieved the success

necessary to continue their content reading efforts.
Construct.

Vaughan (1982) developed a reading

strategy called ''Construct", which stands for concept
structuring.

The purpose of the strategy is to ensure
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that readers become more actively involved in a search
for meaning.

The Construct Procedure integrates two

dimensions of learning through reading.
idea of diversified readings.

First, is the

A student reads a

complex expository selection three times, but each
reading differs from the others.
to rereading the selection.

This is not similar

Each reading is different

and students must learn to perceive these differences
and the purposes associated with each reading.
Construct involves the construction of a graphic
overview which depicts the relationship among the
concepts in the selection.

This diagram is constructed

in stages following each of the three readings.
In the first phase, a student reads the selection
very rapidly (survey reads) to obtain an overview of
its contents.

The student should look at titles,

subtitles, introductory paragraphs, first sentences,
summaries, pictures, maps, and diagrams.

After this

survey, the reader constructs the general framework for
a graphic overview.
The second phase is a careful study-type reading
of the selection followed by expansion upon the graphic
overview.

The reader is seeking understanding, not to
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remember.

The reader adds information to the graphic

overview either during or immediately following the
second reading.
During the third phase, the reader should first
reexamine any section previously not understood.

The

reader should scan the selection to identify detailed
information that should be included in the graphic
overview.
The final phase involves the reader skimming over
the entire selection and examining the completed
graphic overview to reinforce understanding and to
facilitate recall of the concepts.
Research suggests that the Construct Procedure
significantly enhances readers' comprehension of
expository text.

Vaughan (1982) reported that readers

using the Construct Procedure did significantly better
than those who did not.

The three readings contributed

primarily to inferential comprehension at all three
levels.

On the other hand, construction of the graphic

overview contributed primarily to factual
comprehension.

32

Chapter Summary
In summary, content area teachers need to develop
active reading by teaching metacomprehension
strategies.

Learning strategies place the

responsibility of learning onto the students, thereby
creating active readers.

Learning strategies can

involve both cooperative and individual instructional
strategies.

Cooperative learning strategies include

Jigsaw II and Dyad summaries; individual learning
strategies include Guide-0-Rama and Construct.

The

teacher should present the strategies using a direct
instruction approach which includes:

a pre-reading

activity, a purpose, model reading strategy, guided
practice, independent practice, and closure.

CHAPTER 3

PROCEDURE
The purpose of this project was to identify
learning strategies that would enhance the
comprehension of content area materials.

This required

a review of the literature to investigate three
questions:

(a) "What are the current problems facing

students while reading content area materials?",

(b)

"Which reading strategies will enhance the readers'
comprehension in content areas?", and (c) "What is the
most effective way to instruct students on the use of
reading strategies?".
The review of literature indicated that reading is
not always necessary in current content area classrooms
in order to successfully complete the course work.
Students were able to answer assigned questions without
having actively read the material in depth.

Apparently

students were not being taught learning strategies and
were relying on ineffective methods to cope with the
printed material.
The review of literature indicated that strategies
should encourage active reading.

This included either

cooperative or individual strategies.
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The purpose of
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these strategies was to force active involvement by
shifting the responsibility of learning onto the
student.
The literature indicated that the most effective
way to teach learning strategies was to use the basic
components of direct instruction including assessing
prior knowledge, setting a purpose, modeling the
strategy, providing guided and independent practice,
and closure.
Application to Social Studies Textbook
Four of eight units in the sixth grade social
studies textbook, The World (Cangemi, 1986) were
selected to illustrate selected instructional and
learning strategies.

The teaching of these eight units

is required by the Mukilteo School District.

The four

selected units covered content regarding the history,
geography, and culture of the following countries:
Japan, Australia, Chile, and Canada.

They are

presented in the order which they appear in the social
studies textbook.

Each unit is divided into three or

four daily forty-five minute lessons and demonstrates
one learning strategy.

Continued use and practice of
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each strategy employed in a unit lesson is necessary to
ensure mastery of that strategy (Hunter, 1971).
Two of the instructional strategies involve
cooperative groups and two involve individual work,
although the later two may be used in a cooperative
setting.

The writer's purpose here was twofold in that

the value of cooperative strategies may not be realized
by all teachers.

Thus, this project allows the

cooperative learning teacher to structure the activity
cooperatively, and the individual work oriented teacher
to employ at least one strategy for each unit and,
possibly, experiment with cooperative learning.
Lesson Design
The project includes four units from the textbook,
The World,

(Cangemi, 1986).

three or four daily lessons.

Each unit is divided into
At the beginning of each

unit the name of the country being studied is listed,
followed by the objectives for the unit.

The specific

learning strategy for the unit is summarized.
Following the unit presentation, are the daily lessons
for the unit.
follows:

The daily lessons are organized as
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1.

The pages in the textbook which correspond

with the lesson.
2.

Pre-reading activity:

Each unit includes one

pre-reading strategy for each of the lessons.
reading strategies are:

The pre-

Brainstorming, Anticipation

Guide, Questioning, and Discussion.
3.

Purpose:

objectives.

The purpose is designed around the

Its intent is to focus the students' minds

on specific ideas in the textbook.
4.

Directions:

Tells the teacher what to do

before teaching the lesson.
5.

Model Learning Strategy:

Explains how the

teacher presents the learning strategy.
6.

Guided Practice:

Explains the process of

ensuring the students understand the learning strategy.
7.

Independent Practice/Read:

Allows the

students to read the social studies book and use the
learning strategy.

This is when students practice the

learning strategy for mastery.
8.

Closure:

A way of assessing whether or not

the students understand the objectives.

This may be in

the form of a ditto, a quiz, or questions from the
social studies book.

CHAPTER 4
LEARNING STRATEGIES

The following are the learning strategies that
were extracted as a result of this project.
lesson includes:
procedure,

Each

(a) a description of the teaching

(b) pages which correspond with The World

textbook, and (c) dittos and quizzes when applicable.
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Unit 5 (pp.313-334) Japan
Strategy: Jigsaw II (Slavin, 1980)
Objectives:
1.

Explain why Japanese people are Japan's

greatest resource.
2.

Name Japan's most important resources.

3.

Compare a product map with a chart and a

graph.
4.

Explain why Japan is a modern society that

values tradition.
5.

Tell why a Japanese company is like a Japanese

family.
6.

Define the term "constitutional monarchy".

The Jigsaw II reading strategy allows students to
work in four to five member cooperative learning teams.
All students read an assigned section.

Following the

reading, each student is given a unique assignment,
different from the other members in the cooperative
group.

Members of different cooperative teams who have

studied the same section meet in "expert groups" to
discuss their section.

Then the students return to

their cooperative teams and take turns teaching their
teammates about their section.

A quiz follows.
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Lesson Plans
Day 1 pp 313-318
Pre-reading: Brainstorming
Tell each cooperative group to generate and write
down a list of words related to the picture on page
312.

Allow students 50 seconds to complete this

activity.

(Refer to the brainstorming guidelines in

chapter two on page 20.)
Purpose
To describe the land, climate, resources, and
industries of Japan.
Directions
1.

Tell the class to read pp 313-318 silently.

2.

Heterogeneously group the students into four

member cooperative teams.
3.

Give each member a topic:

Land, Climate,

Resources, or Industries.
4.

Form "expert groups" by telling all students

with the topic "land" to gather in the right corner of
the room, "climate" in the left corner of the room,
etc.
Model Learning Strategy: Jigsaw II
1.

Select one group to demonstrate the procedure.

40

2.

Check to see if all groups are watching the

demonstration group.
3.

Have each student in the demonstration land

group, share one idea he/she learned from the reading.
4.

Instruct each student to pick up his/her book

and reread p. 313 in an effort to find information not
mentioned.
5.

Openly discuss the information not previously

mentioned.
6.

Develop ways to memorize the material.

7.

Practice sharing the information with the

group.
Guided Practice
Instruct the other "expert groups" to perform the
same activities as the demonstration group.

Assign

each member of the demonstration group to an "expert
group".

The member will assist the group.

Model Learning Strategy
1.

Instruct "expert groups" to return to their

cooperative groups.
2.

Select a demonstration group.

3.

Select one person in the demonstration group

to "teach" his/her information to the group.

He may
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use any method he wishes: lecture, ask questions, or
discussion.
4.

Tell the other members to ask questions until

they feel they understand the material.
Instruct the other groups to follow the example of the
demonstration group and to have each expert share
his/her information.
Closure
Hand-out individual quizzes.
Note:

Because of the complexity of Jigsaw II, the

writer suggests that the teacher not allow independent
practice until the second day.
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(pp 313-318) QUIZ
Name
1.

Japan contains

main islands and

smaller one.
2.

List three physical features of Japan.

and

3.

covers 86% of the

country's surface.
4.

List two facts about Honshu.

5.

Why is the vegetation rich in Japan?

6.

Explain what both winter and summer are like in

Japan.

7.

What is Japan's number one resource?

8.

How do the Japanese make the best use of their

land?
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Lesson Plans
Day 2 pp 318-326
Pre-reading: Brainstorming
Tell each cooperative group to generate and write
down a list of words related to the phrase, Life in
Japan.

Allow students 50 seconds to complete this

activity.

(Refer to the brainstorming guidelines in

chapter two on page 20.)
Purpose
To describe the characteristics of the following:
cities, graphs, Murasaki Shikibu, and life in Japan.
Directions
1.

Tell students to read pp 318-326 silently.

2.

Divide students into their cooperative groups.

3.

Assign a topic to each member:

Cities,

Graphs, Murasaki Shikibu, and Life in Japan.
4.

Tell students to break into their expert

groups.
Read/Independent Practice
1.

Tell each expert group to discuss the

information one at a time.
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Independent Practice
Tell students to return to their cooperative
groups and to teach the information to their groups.
Closure
Pass-out the individual quizzes.

)
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(pp 317-326) Japan Quiz
Name
1.

What does Japan's industry depend heavily on?

2.

Name three items Japan exports.

3.

Describe the Ginza.

4.

Why are the cities in Japan crowded?

5.

Describe Japan's uncultivated land.

6.

Name one of Japan's agricultural products.

7.

What would one learn from reading "The tale of
Genji"?

8.

Why is Murasaki Shikibu famous?
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9.

Describe what happened when the power shifted from
the Shogun to the Emperor.

10.

Describe life under the Shogun's rule.

)
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Lesson Plans
Day 3 pp 326-333
Pre-reading: Brainstorming
Tell each cooperative group to generate and write
down a list of words related to the phrase, Japanese
Lifestyle.
activity.

Allow students 50 seconds to complete this
(Refer to the brainstorming guidelines in

chapter two on page 20).
Purpose
To describe the following areas:

people,

economics, government, and a tea ceremony.
Read/Independent Practice
1.

Tell students to read pp 326-333 silently.

2.

Assign expert groups:

People, Economics,

Government, and Tea Ceremony.
3.

Students report to "expert groups".

4.

Students return to cooperative groups and

teach information.
Closure
Students take individual quizzes.

After the three quizzes have been given, total
each student's score.

Recognize the top individual
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score and the top team score (either total score or
improvement score) in a newsletter.
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(pp 326-333} Japan Quiz

Name
1.

Describe what a traditional home in Japan looks
like.

2.

Name and describe one of Japan's religions.

3.

Describe how a company in Japan is like a
traditional Japanese family.

4.

Describe a market economy.

5.

What happened to the Japanese government after
World War II?

6.

Briefly describe Japan's government.
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7.

What is the purpose of the Japanese Tea Ceremony?

8.

If rules were posted at the door of a Japanese Tea
Ceremony, what might they say?
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Unit 6 (pp 348-361) Australia
Strategy
Dyads (Larson & Dansereau, 1986)
Objectives
1.

Explain why most Australians live in costal

areas.
2.

Describe some of the major resources and

industries of Australia.
3.

Interpret a distance table.

4.

Describe life in Australia today.

5.

Describe how the states of Australia are

organized.
The Dyad summary approach involves students
working with a partner.

Both members read a designated

amount (one page) using their own reading method (note
taking is permitted).

The recaller puts the material

out of sight while the listener keeps the passage
available.

The recaller summarizes out loud what has

been read from memory.
draw information.

He/she may use note paper to

However, the students' summary

should be stated in their own words.

After the

recaller has completed the summary, the listener should
do two things:

correct his/her partner's summary by
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discussing any information left out and help the
recaller memorize the important facts and ideas.

The

recaller should then help the listener correct and
memorize the important facts and ideas.

The pairs

should switch recaller and listener roles after each
page.

Lastly, if a dyad group completes the chapter

early, they should go back over the section using the
same approach.
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Lesson Plans
Day 1 pp 349-352
Pre-reading: Anticipation Guide
Hand out pre-reading ditto.
Purpose
To identify the land regions and climate of
Australia.
Directions
1.

Teacher selects a partner for each student.

2.

Teacher selects a demonstration pair to model

the strategy to the class.
Model Learning Strategy
1.

Teacher asks the entire class to read p. 349

silently.

She emphasizes that note taking is

permitted.
*2.

Teacher asks one of the members of the

demonstration group to close his book.

This person is

the recaller and the other person is the listener.
*3.

The teacher asks the recaller to summarize out

loud what he has read.

The teacher emphasizes that

this should be done quickly.
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*4.

The teacher asks the listener to correct her

partner's summary and help the recaller memorize the
strategy.
*5.

The recaller then helps the listener correct

and memorize the summary.
6.

If a group finishes early, they should go back

over the section using the same approach.
*Note
The teacher should offer help and provide answers
when necessary.
Independent Practice/Read
The teacher asks the class to reread p. 349 and
then to complete the Dyad process.
List the Dyad steps on the chalkboard for the
students to refer to.

When the class has finished p.

349, the teacher should ask for feedback about the Dyad
strategy.

Following the discussion, the teacher should

assign pp 350-352 to be completed using the Dyad
method.
Closure
Have students individually answer questions 1, 2,
and 3 on page 355.
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Pre-reading Activity
pp 349-352

Name
Directions
Put a check under "Likely" if you feel the
statement reflects Australia; put a check under
"Unlikely" if you feel it is not a characteristic of
Australia.

Be ready to explain your choice to your

partner.
Likely

Unlikely
1.

Australia is the largest
continent.

2.

Northern Australia has
hotter summers.

3.

Rainfall is scarce.

4.

Australia exports more
farm products than
manufactured products.

5.

Most of the people live
near the coast .
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Lesson Plans
Day 2

pp 352-355. 357

Pre-reading: Brainstorming and Anticipation Guide
The teacher asks the class to list resources and
industries in the Seattle area.

She then asks how does

the location of Seattle contribute to the industries in
the Northwest?

The teacher mentions that Australia's

major cities are also located near the water.

Pass out

pre-reading ditto.
Purpose
To list the resources, industries, cities, and
people of Australia.
Directions
1.

The teacher asks students to pair up with

their partner from yesterday's lesson.
Independent Practice/Read
Students silently read pp 352-353.
Guided Practice
1.

Ask the groups to select a listener and a

recaller.
2.

Ask the recaller to summarize the reading.

3.

Ask the listener to correct and add to the

summary.
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4.

Ask the recaller to help the listener memorize

the summary.
5.

Ask a few groups to share their summaries with

the class.

(This activity will enable the class to

learn techniques the Dyad groups are using).
Independent Practice/Read
The teacher asks the class to read pp 354, 355,
and 357 switching roles after each page.
Closure
Have students individually answer questions four
and five on page 355.
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Pre-reading Activity
pp 352-355, 357

Name
Directions
Put a check under "Likely" if you feel the
statement reflects Australia; put a check under
"Unlikely" if you feel it is not a characteristic of
Australia.

Be ready to explain your choice to your

partner.
Likely

Unlikely
1.

Mining is an industry in
Australia.

2.

Sydney is an important
city.

3.

Most Australians work on
farms.

4.

Trading is difficult for
Australia because of it's
location.

5.

Manufacturing is
important.
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Lesson Plans
Day 3 pp 358-361
Pre-reading: Anticipation Guide
Hand out the pre-reading ditto.
Purpose
To list three facts about the following topics:
cities, outback, government, and Evonne Goolagong
Cawley.
Direction
Students pair-up with their partner.
Independent Practice/Read
1.

Ask each dyad to select a recaller and a

listener.
2.

Ask the students to read pp 358-361,

alternating roles after each page.
Closure
Have students individually answer questions one,
two, three, and four on page 300.
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Pre-reading Activity
(pp 358-361)

Name
Directions
Put a check under "Likely" if you feel the
statement reflects Australia; put a check under
"Unlikely" if you feel it is not a characteristic of
Australia.

Be ready to explain your choice to your

partner.
Likely

Unlikely
1.

The Outback is an area
where few Australians
live.

2.

Australia was once ruled
by Britain.

3.

Evonne Goolagong Cawley
was born in Australia.

4.

Australia has a communist
form of government.

5.

Australians enjoy sports.
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Unit 7 (pp 408-424) Chile
Guide-0-Rama (Cunningham & Shablak, 1975)

Strategy:
Objectives
1.

Describe three regions of Chile.

2.

Describe the climate of Chile.

3.

Discuss Chile's recent governments.

4.

Tell about people's daily lives in Chile.

The Guide-0-Rama reading strategy provides the
students with a guide that specifies the most important
portions of the reading assignment.

Teachers realize

the most important parts of the reading assignment and
know how to find them.

Unfortunately students do not.

The Guide-0-Rama becomes a format for modeling
appropriate reading behaviors and thereby pinpointing
the most important parts of the reading assignment.
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Lesson Plans
Day 1 pp 409-414
Pre-reading: Questioning
Ask students to quickly survey 409-414.

The Survey

should consist of reading the main headings, reading
the first sentence in each paragraph, and looking at
the pictures.

When finished, have students take out a

piece of paper and write the answers to the following
questions:
1)

What do I think this selection is about?

2)

Why do I think so?

Have each student share his/her answers with a partner.
Purpose
Students will answer some questions on the land
regions, climate, and major cities of Chile.
Model Learning Strategy: Guide-0-Rama
The teacher passes out a copy of the Guide-0-Rama
to each student.

The teacher reads the guide to the

students and shows them how to fill out the form by
completing number one.
Guided Practice
The class completes number two with the teacher.

63

Read/Independent Practice
The students read pp 409-414 and finish
completing the Guide-0-Rama.
Closure
The teacher collects the Guide-0-Rama and returns
it to the students the next day corrected.
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(pp 409-414) Chile
Name
Guide-a-Rama
Directions: Answer the questions as you read the
sections.
1.

Page 409, paragraph 1
The first sentence states the main idea of the
land of Chile.

Change the main idea into a

question.
2.

Page 410, paragraph 1
Read this paragraph quickly.

3.

Page 410, paragraph 2 and 3
These two paragraphs discuss the mountain ranges.
Why would farming be difficult?

4.

Page 410, paragraph 4, 5, and 6
These paragraphs discuss the three major land
regions.

List the regions and two facts about

each region.
5.

Page 411, paragraph 1
List the three climate regions.

6.

Page 411, paragraph 2
Be sure to list Chile's chief export.

7.

Page 412, paragraphs 1 and 2
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Read quickly.
8.

Page 412, paragraph 2
List the important resource.

9.

Read quickly.

Look at the picture on page 413.

Describe Santiago in your words.
10.

Page 414
Read quickly.

Look at the picture on page 414 and

describe the city in your own words.
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Lesson Plans
Day 2 p. 415
Pre-reading: Questioning
Ask students to quickly survey page 415.

When

finished, have students answer the following questions
on paper:
1.

What do I think this selection is about?

2.

Why do I think so?

Have each student share his/her answers with a partner.
Purpose
Students will answer some questions on Bernardo
O'Higgins contributions to Chile.
Model Learning Strategy
1.

Teacher passes out a copy of the Guide-0-Rama

to each student.
2.

Teacher reviews the directions and completes

number one.
Guided Practice
The class completed number two with the teacher.
Independent Practice/Read
The students read pp 416-421 and finish completing
the Guide-0-Rama.
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Closure
The teacher collects the Guide-0-Rama and returns
to the students the next day corrected.
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p. 415 Chile
Name
1.

Page 415, paragraph 1
What did O'Higgins do?

2.

Write it down.

Page 415, paragraph 2
Read this carefully.

What was O'Higgins' goal?

Put it in your own words.
3.

Page 415, paragraph 3
What happened to Chile?

4.

Look at the picture of O'Higgins on p. 415.
three impressions you have of him.

5.

Page 415, paragraph 4
Read carefully.

List six things O'Higgins

accomplished.
6.

Page 415, paragraph 5
Restate in your own words O'Higgins
accomplishments.

List
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Lesson Plans
Day 3 pp 416-421
Pre-reading: Questioning
Ask students to quickly survey pages 416-421.
When finished, have students answer the following
questions on paper:
1.

What I think this selection is about?

2.

Why do I think so?

Have each student share his/her answer with a
partner.
Purpose
Students will answer questions about early
settlers, people's daily lives, and various changes in
government.
Guided Practice
The teacher passes out the Guide-0-Rama and
completes number one with the assistance of a student.
Independent Practice/Read
The students read pp 416-421 and finish completing
the Guide-0-Rama.
Closure
The teacher collects the Guide-0-Rama and returns
it to the students the next day corrected.
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pp 416 - 421 Chile
Name
Guide-0-Rama
Directions:

Answer the questions as you read the

sections.
1.

Page 416, paragraph 1
Read this paragraph carefully, It wells you what
the chapter is about (purpose).

List three things

you will learn.
2.

Page 416, paragraph 2
Chile is a land of

Fill in the blank

and list the ancestors of the Chileans.
3.

Page 417, paragraph 1
What do the Araucanian Indians produce?

Why is

this important to their culture.
4.

Page 417, paragraph 2
Read quickly.

5.

Page 418 and page 419, paragraph 1
These paragraphs discuss the differences between
poor and wealthy Chileans.

Complete the chart

below.
Poor
6.

Wealthy

Page 419, paragraphs 1 and 2
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List three popular sports in Chile.

Which one

would you like to participate in if you were a
tourist in Chile?
7.

Explain.

Page 419, paragraph 3
Read carefully.

Be sure you understand the

relationship between the Araucanians and the
Spanish.
8.

Page 420
Read carefully.

Explain why Chileans organized

their own political parties.
9.

Look at the picture on page 420.
your mind?

10.

What comes to

Explain.

Page 421, paragraph 1
Explain what happened to Allende's government.

11.

Read the questions on page 421.
all of them without looking back?
congratulations!

Can you answer
If so,
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Lesson Plans
Day 4, pp 422-423
Pre-Reading: Questioning
Ask students to quickly survey pages 422-423.
When finished, have students answer the questions on
paper:
1.

What do I think this selection is about?

2•

Why do I think so?

Have each student share his/her answer with a partner.
Purpose
Students will answer some questions on the Indians
uses for gold.
*Independent Practice/Read
1.

Handout the Guide-0-Rama.

2.

Allow students to work independently.
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Closure
The teacher collects the Guide-0-Rama and returns
it to the students the next day corrected.
*Note:

This would be a good opportunity to call a few

kids up to the front to work with the teacher on the
assignment.
benefit.

Students who have been absent will also
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pp 422-423 Chile
Name
Guide-O-Rama
Directions:

Answer the questions as you read the

assignment.
1.

Page 422, paragraph 1
List three ways the Indians looked for gold.

2.

Page 422, paragraph 2
Why do you think the Indians hammered their gold?

3.

Pages 422-423, paragraph 3
Explain the lost wax method.

What object would

you like to make using the method?
4.

Page 423, paragraph 1
What did the Indians do with their gold?

5.

Page 423, paragraph 2
What did the Spanish do?

Explain why.
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Unit 8 (pp 440-455) North America
Strategy
Construct (Vaughan, 1982)
Objectives
1.

List the eight geographic regions of Canada.

2.

List Canada's major resources.

3.

List the ways the Canadian people are
divided.

4.

Explain how the separatist movement threatens
the unity of Canada.

The Construct reading strategy involves
determining structures among concepts.

The strategy

consists of three different readings of the material.
A graphic overview is developed in stages after each
reading.
Instructional suggestions
1.

Teach in context.

2.

Explain what you are doing

3.

Be patient

4.

Model graphic overview

5.

Involve students

6.

Encourage practice, sharing and discussion
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Lesson Plans
Day 1 pp 440-445
Pre-reading
Discuss places in Canada the students have
visited.

Refer to the discussion guidelines in chapter

two on page 19.
Purpose
Construct a graphic organizer using the following
topics: land regions, climate, and resources.
Model Learning Strategy: Construct
1.

The teacher shows the students how to survey

the section by reading the main headings, reading the
first sentences in each paragraph, and looking at the
pictures.
2.

The teacher shows the students how to

construct a graphic organizer from the major topics.
Climate

Geographic Regions
Land

Resources

Industries
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3.
silently.

The teacher asks the students to read page 440
When finished she shows them how to add

important information to the graphic organizer.

8-La~-----

Small populati'on---Largest country
in North
America

4.

The teacher asks the students to read pages

442-443 silently.

When finished she models how to add

to the graphic organizer.
~ G e o g r a p h i c Regions

Canadian Shield

~ o ~ I n t e r i o r Plains
Arctic Islands
Guided Practice
The students complete the last four geographic
regions with the teacher's assistance.

Coast Mountain
Great lakes-St. Lawrence
Read/Independent Practice
Students read the remaining part of the
assignment, pages 444-445, and add to the graphic
overview.
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Closure
The teacher collects the construct assignment and
returns it to the students the following day corrected.
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Lesson Plans
Day 2 pp 446-450

Canada

Pre-reading
Have students name different types of minerals.
Ask them to list some major cities in the United
States.

What characteristics make these cities major

cities?

Refer to the discussion guidelines in chapter

two on page 19.
Purpose
Construct a graphic organizer using the following
topics: minerals, major cities and people of Canada.
Model Learning Strategy
Remind students that surveying the chapter means
to look at titles, subtitles, introductory paragraphs,
first sentences, pictures, and diagrams.
to survey pp 446-450.

Ask students

While they are surveying,

construct the following graphic overview on the
overhead.

When they have finished surveying, turn on

the overhead and explain your process.
1.

People

Resources

2.

The teacher asks the students to read p. 446.
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3.

When the students have finished reading, the

teacher shows how to add information to the graphic
organizer.

students may add information while they are

reading or immediately after reading.
4.

People~Resources

~
Cities

11

d

I/

Fa/~~
barley

silver

Minerals

zinc

nay

wneat

oats

nickel

Guided Practice
The students complete Lakes and Rivers with the
teacher's assistance.
~ R e s o u r c e s ~ ~ ~ L a k e s and Rivers

\

.

Hydroelectric Power
fishing
Modeling
The teacher explains the purpose of the third
reading, which should be completed after reading the
entire selection.

The students are to look at their

own graphic overview and go back and add information to
areas they did not previously understand very well.

81

The teachers demonstrates with Cities,

e -----Cities

~

Montreal

Toronto

"I will go back to page 447 because I have the least
amount of information in this area."
Canada
Q/bec

Edmo~& Calgary'\

C i t i e s ~ Natural Gas

oldest c i ~ ~ r e a l
.
.
Winnipeg

~

wheat

oil

~

Vancouver

~
l t ci' t 'ies
arges

·~(\~.

business

trade

learning

art
Guided Practice
The teacher collects the Construct assignment and
returns it to the students the following day corrected.
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Lesson Plans
Day 3 pp 450-455
Pre-reading
Have students discuss the government and the
economy of the United States.

Refer to the discussion

guidelines in chapter two on page 19.
Purpose
Construct a graphic organizer using the following
topics:

government and economy.

*Model Learning Strategy/Guided Practice
First Reading:

The teacher asks the students to

survey pp 450-455 and construct a graphic organizer.
When finished, the teacher turns on the overhead and
has each student correct his/her own graphic organizer.
Economy
Second Reading:

Government
The teacher asks the students to

fill in the government section.

When finished, turn on

the overhead and explain the graphic organizer.
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Encourage discussion.
Economy~Governrnent~-separatist~violent
other colonies

\ ~ official

Commonwealth~Great Britain ~governor
~en

little power

minister---chooses cabinet~.-parliament leader
Independent Practice/Read
Teacher asks students to continue reading 453-455.
When finished, tell students to engage in the third
reading.

If necessary, work with students on an

individual basis.
Closure
The teacher collects the Construct assignment and
returns it to the students the following day corrected.
*Note
By the third day students should be very familiar
with the strategy.

However, if needed, this may be a

modeling activity only.

CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
The literature indicates that children need to be
able to apply effective learning strategies into the
content areas.

Researchers have identified behaviors

which good readers enact, but poor readers fail to use
(Pearson, 1985).

As educators, we realize the

importance of identifying those attributes which good
readers automatically access, and to teach these skills
to our unsuccessful readers.
Content area classrooms are one place where poor
readers often fail to succeed.

As teachers, it should

be our responsibility to help these readers by teaching
them learning strategies which will make them more
successful.

Learning strategies create active readers

which in turn enhances comprehension.

Active readers

are enhanced in cooperative settings as well as in
individual seatwork situations.
Conclusions
Several conclusions were made concerning content
area classrooms and the use of reading strategies.
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1.

Good readers automatically use active

learning strategies.
2.

Not all readers develop strategies on their

own and need help identifying and applying reading
strategies that can help them become active, successful
readers.
3.

There are many reading strategies available

in professional journals for teachers to access and use
in their classrooms.
4.

Cooperative learning is an effective teacher

technique that students enjoy participating in.
Recommendations
Over the last two decades, much has been learned
about reading strategies and their use in content area
classrooms.

Teachers should not rely on their

teachers' manual, which usually have students answer
questions, to teach students how to become active
readers.

In contrast to reading teachers, content area

teachers usually have one book available to meet the
reading levels of all their students.

Consequently,

content area teachers must supplement their program
with reading strategies that will ensure success for
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all students, regardless of the readability of the
textbook.
In addition, the writer suggests that studies be
continued in order to provide further information on
the results of using reading strategies in the content
areas.

Reading authorities should continue to develop

and publish reading strategies that can be used at all
grade levels.

By making these strategies available to

publishers, possibly we can substitute comprehension
questions (which is merely an assessment of
comprehension} with strategies that enhance
comprehension.

Lastly, as educators we should continue

to read professional education journals in order to
keep abreast of new strategies which encourage active
reading.
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